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Rationale 
 

Becoming part of an academic community entails the development of specific 
written and oral discourse skills to successfully interact within it. These skills, 
therefore, should not be merely understood as cognitive processes to exercise, but 
also as cultural activities and products that dynamically derive from and constitute 
such communities (Flowerdew, 2015).  
 
In this sense, learning how to communicate ideas academically in oral and written 
form builds the sense of identity of academic community members, and at the same 
time, the consolidation of a sense of community comprising specific academic 
behaviors and expectations facilitates the development of discourse skills required 
of those members in any given discipline. In other words, to become acquainted with 
and fulfill the cognitive and social demands of an academic community, language 
users must confront their identities as individuals and reflect upon the ways in which 
they can internalize new habits of mind (Costa & Kallick, 2008). As pointed out by 
Flowerdew (2015): 
 

If identity is not a fixed entity, but discursively and dynamically constructed 
through interaction between writers, speakers, and audiences, it follows that 
the ways audiences engage through the use of different linguistic resources 
may shed light on the process of identity construction (p. 84). 

 
Future bilingual educators, if they want to be impactful agents in their field of 
knowledge, must have both a repertoire of discourse skills that enables them to 
communicate within their academic communities and an awareness of the 
expectations that these communities impose on their beliefs and practices. Academic 
Discourse II will build upon the theoretical tenets and practical strategies of Academic 
Discourse I and, apart from dedicating to the expansion of academic communicative 
competences, will deepen on the notions of academic identity and community. 
 
Focusing on the consolidation of writing skills and the introduction to research 
practices, this course will cover, among other processes, the fundamentals of writing 
composition, the expected codes and norms of academic production, and the 
creation of an annotated bibliography based on a previous exploration of analysis of 
literature found in academic search engines. 
 
 
 



Learning Outcomes 
In alignment with the global learning outcomes (GLOs) established for the B.A. in 
Bilingual Education, and understanding these as principles that are dynamically 
furthered within a framework of professional and ethical excellence, by the end of 
Academic Discourse II, learners will be expected to: 
 

GLOs Course Learning Outcomes 
Bilingual Proficiency Knowledge: 

 
· Become aware of the importance of intertextuality through paraphrasing and citing own 
and other speakers’ messages appropriately. 
 
Skills: 
 
· Alternate English discourse in terms of voice, tone and level of formality in spoken and 
written encounters according to different domains.  
 
· Use an intermediate language proficiency through extended, continuous discourse 
employing complex lines of argument on academic topics in oral and written form. 
 
· Communicate in English in progressively complex and nuanced ways using meta 
language related to the language educational field. 
 
· Assimilate a variety of scenarios and university procedures that demand academic 
production in L2 (i.e., project development, research and project proposals, project 
defense and dissertations.)  
 
· Respond to intercultural traits regarding study habits, behaviors, and modes of 
communication displayed in varied academic scenarios. 

Pedagogical Tenets Knowledge: 
 
· Recognize the value of online tools such as databases which publish scientific journals 
and books in the field of language and bilingualism.  
 
· Identify online tools that distributes academic and scientific communication such as 
Google Sites, OrcID, CVLac, Academia.edu, Researchgate, etc. 
 
Skills: 
 
· Construct academic products at the oral and written level implementing off and online 
tools such as text processors, slides presentations, videocalls, reference managers, and 
scientific online databases.    
 
· Distinguish the pedagogical value of digital tools for the development of oral and writing 
skills as well as professional development resources.  

ICTs Command Knowledge: 
 
· Recognize a range of digital resources and the need to employ them successfully when 
planning and delivering academic performances. 
 
· Identify online tools that facilitate data collection through qualitative instruments such 
as interviews and surveys. 
 
Skills: 
 
· Construct academic oral and written products implementing digital tools such as text 
processors, slides presentations, content creation platforms, videocalls and reference 
managers. 
 



· Distinguish the pedagogical value of digital tools for the development of oral and writing 
skills as well as for professional growth. 
 
 

Assessment Literacy Knowledge: 
 
· Identify a range of academic genres, text typologies and text types that are predominant 
in the field of bilingualism and education based on specific criteria and standardized 
norms. 
 
Skills: 
 
· Formulate a preliminary research proposal based on the synthesis of an academic text 
in the field of bilingualism and education. 
 
· Make use of organizational and productivity principles focused on the optimal 
development and achievement of complex academic tasks. 
 
· Evaluate the set of beliefs, traits and skills related to learning and work that are necessary 
for successfully operating within an academic community. 

Professional Development Knowledge: 
 
· Recognize the importance of collaborative work within an academic community for the 
achievement of academic endeavors. 
 
Skills: 
 
· Formulate an academic report based on a problem related to bilingual education. 
 
· Conduct structured conversations on relevant academic topics. 
 
· Evaluate the set of beliefs, traits and skills related to learning and work that are necessary 
for successfully operating within an academic community. 
 

Academic Involvement Knowledge: 
 
· Recognize the logistic and methodological structure of academic events when attending 
them. 
 
Skills: 
 
· Participate on ongoing research training for the use of academic journals, and latest 
research findings and methodologies. 
 
· Develop a sense of identity within the academic community based on interaction with 
peers, professors, their attitudes, beliefs and expectations. 

Environmental Awareness Knowledge: 
 
· Consider environmentally sustainable factors in the formulation and execution of 
academic events. 
 
Skills: 
 
· Promote sustainability and environmentally sound practices such as no-paper policies 
and decreased carbon footprint through the use of digital tools and platforms in and out 
the classroom. 

 
 
 
 
 
 
 



Methodology 
In accordance with current pedagogical models as well as with the approach set 
and described by Comité Curricular of the B.A. in Bilingual Education in the PEI, 
this course is guided by four different pedagogical approaches:  
 
Socio-Constructivism: Classroom discussions, presentations as well as teamwork in the 
development of tasks during the semester aspire to create an environment in which 
knowledge can be socially constructed by the participants, who cooperate with their peers 
and have an active role in their learning process.  
 
Humanistic Approach: Students are respected as individuals and are responsible for 
making decisions about their learning. The teacher operates as a facilitator that provides 
and guides learning experiences. Students’ expectations, abilities, interests and needs both 
as learners and future bilingual educators are explored and considered in the course in 
order to promote motivation and involvement in the learning process. The different 
activities carried out during the course and the materials and resources suggested to the 
students aim at instilling autonomy in students. Respect for other students’ opinions and 
views is encouraged in open discussions about different topics related to the course.  
 
Critical Reflection: Metacognition plays an important role in learning, helping students 
understand their own strengths and weaknesses in L2 speech and resulting in greater 
autonomy and independence as learners. Students are encouraged in the course to plan, 
monitor and evaluate their progress so that they revise their learning strategies 
accordingly. self-assessment, peer assessment and assessment of materials will help 
students hone the critical skills they will need as citizens of a complex world.  
 
Content-Based Approach: The course provides a bilingual space of interaction and 
learning so students can exercise their L1/L2 communicative skills in an authentic 
environment as they are exposed to theoretical input and practical activities related to the 
topics of the course. 
 
Each week there will be a mixture of input sessions and reflective discussion 
activities based on previously assigned content. Students are required to prepare 
themselves for class discussions and activities by having processed in advance the 
suggested materials. Students will also be involved in practical sessions designed by 
them, involving specific topics from the syllabus. Participants will be encouraged to 
develop, share and analyze the speech of others and monologues of their own. 
 
 
 
 
 



Assessment 
Divided among inside and outside classwork and elaborate tasks and projects, this 
course will be assessed an evaluated in three different moments as indicated in the 
table below. For each assignment in the course, you will receive complete criteria so 
that you know how and on what you will be assessed. By knowing these criteria you 
will be expected to deliver high-quality products and performances. 
 
Percentage Products/Performances 

PI - 30% · Conceptual Workshop (15%) 
· IV Roundtables (15%) 
· Updated Portfolio (20%) 
· Bi-Focal Text (50%) 

PII - 30% · Updated Portfolio (20%) 
· Fictional Academic Writing Piece (40%) 
· IELTS Performance (40%) 

F - 40% · Updated Portfolio (10%) 
· Self-Assessment (10%) 
· QPS (20%) 
· Synthesis (60%) 
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Semester Plan 
W Session Content – Teaching Aims Time 
1 Meeting Learners 

 
· Ensure L’s accessibility and disposition to course  
· Have L's join Drive and create Google Sites 
· Present course expectations and plan 
· Become aware of L’s expectations for the semester (course and methodology) 

In Session: 
3 hours 
 
After Session: 
6 hours 

2 Foundations I: Framing Academic Discourse 
 

· Enable a discussion around the film Dogtooth  
· Introduce L's to the notions of Discourse and Academic Discourse  
· Explain the importance of discourse for shaping a sense of identity, community and reality 
· Self-Efficacy Test 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

3 Foundations II: Academic Features 
 

· Enable a discussion around the film Good Will Hunting 
· Intellectual Character and Virtues 
· Introduce Intellectual Virtues Roundtable 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

4 Intellectual Virtues Roundtable · Discuss: A nadie le importa la verdad (TED Talk) 
· Discuss: ¿Cómo las palabras pueden transformar el mundo? (TED Talk) 
· Intellectual Virtues Roundtable (presentations) 

In Session: 
3 hours 
 
After Session: 
6 hours 

5 Academic Discourse Features 
 

· Discuss: Freedom, Form, Function (Bridwell-Bowells, 1995) 
· Academic writing features and considerations 
· IPACE Model 
· Paragraph analysis 
· Introduce Partial I 

In Session:  
3 hours 
 
After Session: 
6 hours 

6 Partial I 
 

· Conceptual Workshop (15%) 
· IV Roundtables (15%) 
· Updated Portfolio (20%) 
· Bi-Focal Text (50%) 

No session 
 
Drop-in 
sessions 

7 Partial I: Feedback conferences · To provide impactful feedback on Bi-Focal Text In Session:  
3 hours 
 
After Session: 
6 hours 

8 Writing and Ownership · Paragraph analysis review 
· Why write? 
· Writing and procrastination 
 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

9 Discourse in Applied Linguistics · Discuss: Is the Man Who is Tall Happy? 
· CEFR and discourse competence 
· IELTS analysis 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

10 Writing and Speaking Academically · Discuss IELTS analysis 
· Collaborative writing 
· Introduce Partial II 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

11 Partial II + Feedback Conferences · Updated Portfolio (20%) 
· Fictional Academic Writing Piece (40%) 
· IELTS Performance (40%) 

No Session 



12 Introducing: Research · Make L's aware of what a research process entails 
· Introduce different types of bibliographical sources 
· Guide learners into exploring UTP’s associated databases 

In Session: 
3 hours 
 
After Session: 
6 hours 

13 From Plagiarism to Q/P/S · Discuss plagiarism 
· Introduce different types of plagiarism 
· Introduce Quoting, Paraphrasing and Summarizing 
 

In Session: 
3 hours 
 
After Session: 
6 hours 

14 Approaching Synthesis · Introduce synthesis 
· Frame APA 7 Edition 
· Introduce final assignment 

In Session: 
3 hours: 
 
After Session:  
6 hours 

15 Course Assessment + Final Assignment Feedback · Enable learners’ reflection on course experiences and achievements 
· Provide formative feedback on syntheses 
 

In Session: 
3 hours: 
 
After Session:  
6 hours 

16 Finale + Feedback  · Updated Portfolio (10%) 
· Self-Assessment (10%) 
· QPS (20%) 
· Synthesis (60%) 

In Session: 
3 hours: 

 
 
 
 
 
 


